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The teachers' concerns are that the traditional system is not efficient. Thus there is need to improve the academic achievement of all the students. RTI refers to the practice of availing high-quality interventions and instructions matched to needs of students: Documenting the learning rate over time and the performance level: Making decisions depending on data. 
Therefore, after six weeks of Tier I instruction, the monitoring data progress revealed that one student that is Jack is not progressing adequately. Even though they will continue to obtain high-quality, Tier I instruction but as an expert I established that they will benefit from Tier II supplemental instruction and continued regular monitoring of progress.
Tier II
Tier II intervention provides more focused instruction than the typical classroom reading education does. The teachers concerns are:
· Mitigate skill deficits
· Review and reteach skills for Tier I lessons
· Offer several practice opportunities
· Avail corrective feedback which is immediate
Tier II instructions should be of a high quality just as the Tier I. Tier II implementation may differ from school to school, but then, it is delivered typically in groups of small sizes ranging between three to five students. However, all institutions should implement the supplemental interventions that are centered on research-validated instruction, for a minimum of 30 to 40 minutes for a period of three to five times a week, depending on students’ age. School personnel might be required to innovative to determine Tier II intervention time.
 Two options to be considered are:
· Allocating time for ‘specials’ for instance library, art, or music
· Allocating time from two consecutive classes for example 15 minutes from science and 15 minutes from social studies
The student will spend 90 minutes in the general classroom for core reading instruction while they will receive additional 30 minutes with a reading specialist. It is because the Elementary school chose to utilize an approach with standard protocol; the identified student with struggling issues in reading. Even though Jack is talented in sports such as basketball and rugby, will receive in a format of a small group an instructional program that is standard and research-validated. The reading expert will present all the students with an intervention that is empirically validated. Hence, it will tackle all five aspects of high-quality reading instruction.
 	The schedule below shows the time to be spent by the reading expert on each component. Word and Phonics Study for 10 minutes: Phonemic Awareness for 5 minutes: Reading Comprehension for 5 minutes: Fluency for 5 minutes.
[bookmark: _GoBack]The reading expert will also use those resources to offer the student with opportunities for extra practice receiving intervention for Tier II. For example, if the  student has worked on the /a/ sound in Tier I consequently, the same skill should be reinforced and reviewed during the intervention in Tier II.


Tier II intervention can be provided by the teacher or another trained instructor, outside or within the normal education classroom. If the intervention is offered by someone else rather than the general education tutor, then collaboration between the instructors is particularly crucial so that Tier II intervention program is in alignment with Tier I instruction. For instance, the reading expert will pinpoint additional, assisting instructional resources such as word cards, sound/letter cards, assessments for monitoring progress and specific strategies for working with learners of English language to augment the Tier I particular core reading program (Fletcher & Vaughn, 2009).
Teachers who provide Tier II interventions should:
· Check the students to ensure that they are doing what is required correctly
· Ensure that instruction are availed with modeling
· Have students reveal what they are doing
· Have students repeat the instructions
· Offer individual students corrective feedback
Therefore, Tier II offers a much intense level of preparation. It is achieved by availing additional support, focus, and attention, and by altering the lesson's pace to go in tandem with the needs of the students. For instance, while Tier I lesson may possess students practicing on three sounds, a Tier II lesson may commence with one sound and steadily progress to the second and third sounds once a student shows their comprehension of each previous sound. Students have numerous opportunities to respond and participate, and the reading expert is capable of providing instant corrective feedback (Berkeley & Bender & Peaster & Saunders, 2009).

Set of behavior or academic goals and outcomes
The goals of the intervention plan are to improve, enhance, increase teachers and students performance. The results expected are children will efficiently be taught, interventions done early, utilize a methodology for problem-solving, and use of service delivery with a multi-tier model.
Methods for progress monitoring
· The instruction in the general education is based on research
· General education staff and instructors in the assessment of student assume an active role.
· Identifying the areas of problems in, measurable terms
· Gathering baseline data before the commencement of intervention
· Establishing a plan of intervention in written form that includes analyzing accountability
In conclusion, information will be shared with a parent regarding their children through the traditional method of an annual report. On the other hand, the modern practice of sending reports via an online portal or through email will also be used. The benefits of the yearly report are; it engages the parents with main points and reduces the time spent writing reports. However, online reporting is growing in popularity (Hughes & Kwok, 2007).
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